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USING MOBILE APPS TO TEACH ENGLISH FOR ESP
IN HIGHER EDUCATION INSTITUTIONS
WITH SPECIFIC LEARNING CONDITIONS

The aim of the work is to assess the impact of mobile technologies on the development of
lexical and grammatical competence, communication skills, motivation and autonomy of students,
as well as to identify the most effective methods of integrating digital resources into professionally
oriented learning.

Metodology. The theoretical analysis covers foreign and domestic studies on mobile
learning, professionally oriented English, and the integration of digital technologies into the
educational process. The experimental part involved introducing mobile applications (Duolingo,
Quizlet, LinguaLeo, and ESP platforms) into the learning process for students majoring in non-
philological subjects.

Scientific novelty. In the article, the authors examine the effectiveness of mobile
applications in teaching English for professional purposes in higher education institutions with
specific learning conditions, particularly at the Penitentiary Academy of Ukraine.
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Conclusions. The results of the experiment show a significant increase in the average level
of lexical and grammatical competence, in the development of communication skills in a
professional context, and in student motivation and autonomy in learning. The use of mobile
technologies in combination with ESP, TBL and CLIL methodologies allows for the simulation of
real professional situations, the integration of theoretical knowledge with practical skills, the
stimulation of independent learning and the improvement of the effectiveness of student
preparation for professional activity. The results obtained confirm the scientific and practical value
of mobile applications for professionally oriented English language teaching and justify the need to
develop methodological guidelines and models for integrating digital technologies into the
educational process. Prospects for further research include the introduction of adaptive learning
platforms powered by artificial intelligence, the assessment of their impact on students' profes-
sionally oriented communicative competence, and the creation of interdisciplinary learning models
that meet the modern requirements of digital education and the needs of professional training.

Key words: English for Specific Purposes, mobile applications, professionally oriented
learning, lexical and grammatical competence, communicative skills, ESP, TBL, CLIL, digital
technologies, higher education, motivation, autonomous learning.

Problem statement in general terms and its relation to important scientific and practical tasks.
The modern education system, especially in higher education institutions with specific learning condi-
tions, faces the need to train specialists who can use English in their professional activities effectively.
Traditional teaching methods often do not provide sufficient language competence or practical use of
the language in real professional situations. This problem is particularly relevant for educational
institutions that train specialists in the penitentiary, law enforcement or security spheres, where
knowledge of English is a key element of professional competence and international cooperation.

In this context, it is important to identify modern methods and technologies that enhance the
effectiveness of English language teaching. In particular, mobile applications and digital tools can
ensure interactivity, flexibility and accessibility of the learning process, stimulating independent
learning and the development of practical language skills.

Thus, the problem lies in ensuring a high level of professional language competence among
students through innovative teaching technologies, which corresponds to both scientific (to study the
effectiveness of mobile applications in the process of professionally oriented learning, to identify
methods that best contribute to the development of language competence and independence among
students) and practical tasks (to improve the level of ESP of future specialists, to ensure their
readiness for professional communication with foreign colleagues and citizens, to integrate digital
technologies into the learning process for more flexible and effective learning). The problem combines
scientific interest (the development of effective methodologies and the use of technologies) with
practical necessity (the training of specialists capable of effectively applying English in their
professional activities).

Analysis of key research and publications on the issue. The use of mobile applications in
teaching ESP is being actively researched both abroad and domestically.

Foreign scientific research confirms the effectiveness of mobile applications in ESP teaching.
One of the key areas is MALL (Mobile Assisted Language Learning), which allows combining
traditional learning with mobile technologies and provides access to interactive exercises at any time
and place. T. N.Inayah showed in his study that the use of mobile applications increases the
effectiveness of vocabulary and grammatical structures in English. The author notes that interactive
exercises in applications stimulate students' independent work, increase their motivation, and allow
them to adapt the pace of learning to individual needs [5]. M. Ameri emphasises the importance of
mobile learning in a professionally oriented context. According to him, apps help students quickly
master professional vocabulary, practise communication skills, and simulate work situations, which is
especially important for specialists in security, law, and international cooperation [1]. In addition,
foreign researchers note that mobile applications contribute to the development of student autonomy
and the formation of independent learning skills. Interactive platforms such as Duolingo, Quizlet,
Anki, and LinguaLeo allow the organisation of personalised exercises, thematic tests, and game-based
tasks, thereby increasing the effectiveness of knowledge acquisition and making the learning process
more interesting and accessible [10].

Thus, foreign studies demonstrate that mobile applications are a powerful tool for teaching
English and can be effectively integrated into professionally oriented student learning, thereby
fostering the development of practical skills, language competence, and motivation to learn.

In Ukraine, the use of mobile applications in English-language professional training is also
attracting the attention of researchers and practitioners. Studies show that digital technologies can
significantly improve learning effectiveness, especially in higher education institutions with specific
learning conditions that combine theoretical training and practical professional skills.
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L. Berdychevska analyses the role of mobile applications as a tool for immersive language
learning in a distance format, emphasising their pedagogical potential for activating student activity
and developing language skills in higher education [2].

The study by N. Fanenshtel and K. Skyba examines the use of mobile applications to develop
students' English vocabulary in non-linguistic disciplines, confirming the effectiveness of mobile
learning in improving lexical competence [4]. Similarly, Yu. Burovytska and H. Hryzhenko consider
mobile technologies as a means of improving the language skills of future IT specialists, focusing on
applications and podcasts as learning tools [7].

M. Bilotserkovets and T. Fomenko explore the practical aspects of using mobile applications for
learning English grammar, and their case study confirms the positive impact of mobile tools on the
acquisition of grammatical structures by students at higher education institutions [3].

The methodological foundations and educational opportunities of mobile learning are also
considered by T. Gurova, T. Riabukha, N. Zinenko, and N. Hostishcheva in the context of innovative
means of developing students' lexical and grammatical skills using mobile resources [8].

Among other research, it is worth mentioning T. Zhukevych's work, which examines the
potential of mobile applications for effective English language learning, outlines the possibilities of
personalised learning and supplements traditional courses [9]. The results of the study also
demonstrate the high relevance of using mobile applications in teaching professionally oriented
English and confirm their effectiveness in improving students' language proficiency in non-
philological disciplines [6].

A. Shevchuk (2019) studied the use of mobile applications for organising independent work by
students. The author emphasises that the use of such digital tools contributes to the development of
student autonomy, increases motivation to learn, and improves the assimilation of lexical and
grammatical material [10]. Particular attention is paid to adapting mobile platforms to the specific
needs of students at vocational educational institutions, where it is important to develop
professionally oriented language skills.

Research by Ukrainian scientists also demonstrates the effectiveness of integrating mobile
applications into English language teaching using ESP (English for Specific Purposes) and TBL (Task-
Based Learning) methodologies. Such approaches allow modelling professional situations, training
communication skills and adapting learning tasks to real professional contexts.

In addition, domestic studies emphasise the importance of combining mobile learning with
traditional teaching methods and teacher-led pedagogical support. It allows not only effective
assimilation of educational material but also the development of practical skills necessary for students'
further professional activities.

Thus, Ukrainian studies confirm the potential of mobile applications for vocational English
language learning and highlight the need for further research and for adapting these technologies to
specific educational contexts, particularly in institutions that train specialists in the prison and law
enforcement sectors.

A review of the literature demonstrates the effectiveness of integrating mobile applications into
teaching using the ESP (English for Specific Purposes), CLIL (Content and Language Integrated
Learning) and TBL (Task-Based Learning) methodologies. The use of such technologies allows for the
simulation of professional situations, the creation of thematic tasks, and the imitation of work pro-
cesses, thereby promoting the development of communicative competence and practical skills [1; 5].

Recent research shows that mobile applications not only enhance learning effectiveness but also
foster students’ independence, motivation, and critical thinking. However, most studies focus on
general approaches to MALL, and there is a need for further research into the application of mobile
technologies in specific educational institutions, such as prison academies, where learning must be
combined with vocational training and the development of practical skills. Research in this area could
contribute to the development of effective methodological guidelines and the creation of integrated
digital learning platforms for vocationally oriented English language learning.

Thus, the literature review confirms the significant effectiveness of mobile applications in
English language learning and, at the same time, points to the need for further research into their
adaptation to students' specific professional needs.

The purpose of the article. The aim of this article is to study the effectiveness of using mobile
applications in the teaching of English for specific professional purposes at higher education
institutions with specific learning conditions, as well as to analyse contemporary methods and
technologies that contribute to the development of students’ language competence and the
improvement of their practical communication skills.

Description of the theoretical-methodological and/or experimental research procedure,
specifying the research methods. The research was conducted in two stages: theoretical-methodo-
logical and experimental.
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The theoretical and methodological stage involved an analysis of academic publications and
practical experience regarding the use of mobile applications in the study of English for specific
purposes; a review of contemporary methodologies for English for Specific Purposes (ESP), Content
and Language Integrated Learning (CLIL) and Team-Based Learning (TBL), as well as the integration
of mobile technologies into the teaching process; a comparison of studies by domestic and foreign
authors regarding the effectiveness of mobile applications in developing students’ lexical,
grammatical and communicative skills.

Methods used at this stage: systematic and comparative analysis, synthesis of scientific data,
and the method of generalisation and classification of literary sources.

The experimental stage involved the practical implementation of mobile applications in the
learning process of students at the Penitentiary Academy of Ukraine who were studying English for
professional purposes. The experiment involved the preparation and selection of mobile resources
(Duolingo, Quizlet, LingualLeo, online platforms for ESP); the organisation of learning tasks and
practical exercises using mobile applications; monitoring of students’ progress through testing,
questionnaires and analysis of exercise results; and assessment of the impact of mobile learning on the
development of students’ lexical and grammatical competence, communication skills and motivation.

Research methods: questionnaires, analysis of learning outcomes. This approach enabled
combining theoretical analysis with practical testing of the effectiveness of mobile technologies,
assessing their impact on vocational English language teaching, and providing recommendations for
further integrating digital resources into the educational process.

Presentation of the main research material. Mobile apps can significantly enhance learning
effectiveness thanks to their flexibility, interactivity, and accessibility. They offer exercises for
practising vocabulary, grammatical structures, listening, and pronunciation, which help develop
communicative competence in a foreign language. Research shows that the use of mobile apps has a
positive impact on students’ motivation and outcomes in learning English vocabulary compared to
traditional teaching methods [5].

Furthermore, mobile technologies promote independent learning: students can revise the
material at a time and pace that suits them, which is particularly important for adult learners
balancing their studies with professional responsibilities. Such tools can be effective not only for
general English but also for vocational training, particularly for developing professional vocabulary
and communication skills in specific fields.

Mobile apps, such as Duolingo, Quizlet, Anki and LingualLeo, are actively used to improve
students’ independent study skills and develop their lexical competence [1]. Such programmes enable
the creation of personalised vocabulary lists, themed exercises, and gamified tasks that help develop
the ability to use professional English in real-life situations. Research highlights that mobile apps
stimulate student engagement, foster their autonomy in language learning and boost motivation. This
approach aligns with the principles of mobile learning - the ability to learn ‘anytime” and “anywhere’ -
which allows professional tasks to be effectively combined with learning activities [1].

At the same time, the use of mobile apps presents certain challenges, including the need for digital
literacy, attention to content quality, and a sensible combination of digital and traditional teaching
methods. The effective integration of mobile apps into the educational process requires an active role
from the teacher, who adapts the tools to learning objectives and provides pedagogical support.

The study demonstrates that the use of mobile applications in vocational English language
teaching significantly enhances vocabulary and grammar acquisition, as well as the development of
students' communication skills. A theoretical analysis of the literature, including works by both
foreign and domestic authors, confirmed that mobile technologies stimulate independent learning,
increase student motivation and enable the simulation of professional situations for the practical
application of English.

The experimental part of the study has been conducted among students and cadets at the
Penitentiary Academy of Ukraine who are studying English for professional purposes. A suite of
mobile applications (Duolingo, Quizlet, Lingualeo, and additional ESP platforms) has been
introduced to complete tasks related to professional terminology, workplace communication, and
grammar exercises.

The results of the experiment showed:

1) improved lexical and grammatical competence: students” average test scores increased by 18-
22% compared to their initial level. Mobile apps enabled personalised learning and the active use of
audio and visual resources, which facilitated better assimilation of the material;

2) development of communication skills: students were able to perform tasks simulating
professional situations more effectively (explaining rights, communicating with foreign nationals,
working with documentation). The use of interactive exercises and simulations boosted students’
confidence in using English in real-life situations;
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3) improved motivation and independence: a survey revealed that over 85% of students noted the
convenience of mobile learning and an increased interest in studying English. Independent use of the apps
helped to develop self-directed learning skills and the ability to plan their own educational pathway;

4) integration of modern methodologies: combining ESP, TBL and CLIL with mobile apps
enabled the adaptation of teaching materials to professional tasks, ensuring a holistic integration of
theoretical knowledge and practical skills.

The research findings indicate that mobile applications are an effective tool for vocational
English language learning, as they facilitate: improved acquisition of vocabulary and grammar; the
development of communicative skills in a professional context; the development of self-directed
learning skills; and the integration of modern teaching methods into the digital learning environment.

The data obtained confirm that introducing mobile applications into the learning process helps
prepare students for real-life professional situations, enhances their language proficiency, and
motivates them to engage in continuous learning, which is directly linked to improving the quality of
professional training in specific learning contexts.

We will now provide a detailed description of the experimental study. The study combined
theoretical and methodological analysis with the experimental implementation of mobile applications
in the learning process of students at the Penitentiary Academy of Ukraine. The experiment aimed to
determine the impact of mobile technologies on the level of lexical and grammatical competence; the
development of communication skills in a professional context; student motivation and independence;
and the effectiveness of integrating modern teaching methods (ESP, TBL, CLIL).

Table 1
Comparison of students’ test results before and after the experiment
. Before the Experiment || After the Experiment 0
Indicator (Average Score) (Average Score) Change, %

|Lexical and Grammatical Competence” 62 || 75 || +21
Communicative Skills
(Professional Scenarios) 28 72 24
Learning Independence 55 71 +29
and Autonomy
|Motivation to Learn English || 60 || 78 || +30 |

The data show a significant improvement in all the competencies assessed among cadets and
students following the introduction of mobile applications.
Table 2

The impact of specific mobile applications on various aspects of learning

Mobile Vocabulary Grammatical Communicative Motivation and
Application Development Competence Skills Autonomy
[Duolingo [ + [ + [ - | ++ |
[Quizlet | ++ | : [ - | ¥ |
[LinguaLeo [ + [ ++ [ - | i |
|ESP Platforms || ++ || ++ || ++ || + |

Note: «++» - significant positive impact; «+» - moderate positive impact; «-» - no impact or
negligible impact.

ESP platforms have the greatest impact across all aspects of vocationally oriented learning,
whereas traditional apps are generally most effective in developing vocabulary and grammar.

Table 3
The impact of integrating ESP, TBL and CLIL methodologies with mobile apps
Vocabulary Communicative N Practical
Methodology Development Competence Motivation Effectiveness

ESP (English

for Specific Purposes) i i i i

|TBL (Task-Based Learning) || + || ++ || ++ ++

CLIL (Content and Language + + i +
Integrated Learning)
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The integration of teaching methods with mobile apps significantly enhances the practical
effectiveness of learning, particularly in developing students’ communicative skills and motivation.

Scientific justification of the results:

1. Lexical and grammatical competence: the increase in scores confirms that mobile apps provide
interactive and personalised learning, allowing students to revise material at a comfortable pace.

2. Communicative skills: the use of ESP platforms and TBL tasks simulates real-life professional
situations, which helps to boost students’ confidence in using English in work contexts.

3. Motivation and autonomy: interactive exercises and the gamification of apps increase student
engagement and develop the self-directed learning skills necessary for future professional practice.

4. Integration of methodologies: combining ESP, TBL and CLIL with mobile technologies allows
for the integration of theory and practice, ensures the comprehensive development of language
competences and prepares students for professional communication.

Table 4

Scientific and practical recommendations for the integration
of mobile applications into the teaching process

| Implementation Direction ||

Recommendations

Expected Effect

Selection of Mobile
Applications

Use platforms with interactive exercises,
gamification, and professional terminology
(Duolingo, Quizlet, LinguaLeo,

ESP platforms)

Increased effectiveness in learning
vocabulary and grammar

Integration with ESP, TBL,

Combine app tasks with professional scenarios

Development of communicative

CLIL Methodologies and project-based assignments competencies and practical

skills
Monitoring Student Use testing, surveys, and analysis of completed ||Objective assessment of academic
Progress exercises in applications performance and individual

achievements

Increasing Motivation

Introduce gamification elements, competitions,
rankings, and achievements in apps

Greater student engagement and
autonomy

Adaptation to Specific
Learning Conditions

Adjust tasks to students” professional fields
(law enforcement, IT, medicine)

Formation of professionally
oriented language competencies

Use in Blended Learning

Combine mobile learning with classroom
lessons and teacher consultations

Comprehensive development
of skills and quality control
of learning

Teacher Support

Conduct training sessions and methodological
consultations for teachers on using mobile
applications

Increased pedagogical effectiveness
and teacher competence

This table clearly illustrates how and why to implement mobile apps, as well as the results that
can be expected from their systematic use in the teaching of vocational English.

Conclusions from the study and prospects for further research. Mobile applications have
become an integral part of modern language education. They help to improve English language skills,
particularly when students are studying for a specific professional qualification and have specific
educational needs. The integration of mobile technologies into the learning process enhances the
practical application of the language, fosters independence and motivation, and makes learning more
effective and accessible for higher education students.

The study confirmed that the use of mobile applications in teaching of English for specific
professional purposes is a relevant and effective tool that enables students at higher education
institutions with specific learning conditions (in particular, the Penitentiary Academy of Ukraine) to
acquire lexical and grammatical knowledge, develop communication skills and enhance language
proficiency in a professional context.

Experimental data show that integration of mobile applications significantly improves students’
average scores on vocabulary, grammar, and communication tests. ESP platforms and interactive
applications that combine gamification, audio-visual elements and professional scenarios have proved
particularly effective. The use of mobile technologies enables the simulation of real-life professional
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situations, boosting students’ confidence in using English in a work environment. It is particularly
important for students in non-language-related disciplines who need practical language training for
their professional fields. Mobile apps increase motivation to learn and encourage students'
independent learning, helping develop skills in self-directed learning, planning their educational
pathway, and self-assessing results.

The combination of ESP, TBL and CLIL methodologies with mobile applications ensures a
harmonious blend of theoretical knowledge and practical tasks, enabling students to simultaneously
develop their lexical and grammatical competence, communication skills and critical thinking.

The results confirm that mobile apps can become an integral part of professionally-oriented
English language teaching, enhancing the quality of student training, fostering interactive and
personalised learning, and ensuring readiness to use the language in professional contexts. For
maximum effect, it is recommended to combine various types of mobile resources with traditional
lessons, monitor progress regularly, use gamification elements and adapt materials to students’
professional tasks.

Mobile applications are an effective and modern means of improving the quality of
professionally-oriented English language teaching; they contribute to the comprehensive development
of students” and cadets’ foreign-language communicative competence and enhance their motivation
and practical preparation for professional activity in specific learning contexts.

Further research in this field should focus on developing methodological guidelines for
professionally oriented foreign language learning using digital and mobile technologies that meet
modern requirements for education and professional training.
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BUKOPMUCTAHHS MOBUIbBHVX TOOATKIB
I YAC BUKJTAOAHHS AHTJIIVMICbKOI MOBY ITPO®ECIMHOTO CIIPSIMYBAHH
B 3AKJIATAX BUIIIOT OCBITU
3 OCOBJIMBVMU YMOBAMW HABUAHHJI

Mema cmammi - oyinumu 6niué MobiAGHUX MEXHOA02Il HA PO3BUMOK AeKCUYHOI ma
epamMamuyHoi  KoMnemeHmuocmen, KoMyHikamubnux Habuvox ma Bmine, Momubayii ma
camocmitinocmi cmydenmif, a makox BusHauumu Haiegexmubuiuii Mmemoou Bnpobadierus
yugppobux pecypcib y npogpecitino-opienmobare HAGUAHHA.

Memodoaoeia. Teopemuunuil aHAAi3 0XONAIOE 3AKOPOOHHI A BiMUUSHANT 00CAI0NKeHHA 13
sacmocyBannam  MobiavHux dodamkif, mnpogpeciiino opienmoBanoi aneaiicokoi Mobu  ma
inmeepayii yugppobux mexuoaoeiil 8 ocbimnin npouyec.

HayxoBa nobusua. Y cmammi docaioxeno egpexmubricmos mobiavHux dodamxkib y 6uxaa-
OanHi aueAiticbkoi Mobu 045 npogpeciinux yitenl Y 3axaadax 6uujoi ocbimu 31 cneyugpiunumu
ymobamu naBuannsa, 3okpema y Ienimenyiapuin akademii Yxpainu.

Bucnobxu. Ilpobaema Buxopucmanns MoOiAbHUX 000amki6 Y BuxiadaHni aHeAillcbkol
MOBu 04 npogheciitnux yiaetl y 3akaaoax 6uuyoi ocimu 3i cneyugpiunumu ymobamu Habuanns e
0cobaubo axmyaivHolo 045 ocBimmuix ycmanob, wjo 30ilicHiomy nideomobky axibyib y cpepi
nenimenyiaproi cucmemu, npaBooxoponnoi disivHocni ado besneku, Oe 3HAHHA AHATICHKOT MOBU
€ KA104061M eAeMeHIoM npoghecitiioi KoMNemeHmHOCHT Ma MkHAPOOHoeo crnibpobimuuyméba.
yboMy KoHmekcmi Baxaubo 3HAXOOUMU CY4ACHI Memoou ma mexHoA02ll, w0 nioBuujyony
epexmubricme  Guxaadanna aweaitickkoi MoBu. 3okpema, MobiabHi O0odamku ma yugpobi
iHCmpyMenmu O0alomy 3moey 3abe3neyumu  iHmepakmubricniy, eHyukicmy ma O00CHIYHHICHb
HABUAAbHO20 NPOUeCYy, CHIUMYAIOIHY CAMOCHITIHE HABUAHHA ma po3Bumox MoBHUX HABUYOK.
Excnepumenmarvia uwacmuna nepedbauaia 6npobadxenma mobiavnux oodamkib (Duolingo,
Quizlet, Lingualeo ma naamgpopmu ESP) y nabuasvnuii npoyec oaa cmydenmi6, axi cneyiaii-
3YIOMbCA  HA  HenpoisbHux pirosoeiuHux cneyiasvHocmax. Pesyasmamu  excnepumenmy
cGiduams npo 3HauHe NiOBULGEHHA CepeOHb020 PIBHA AeKCUMHOI ma epamamu4Hoi obisnanocmi,
po36UMOoK KOMYHIKAMUBHUX HABUUOK Y NpoheciiiHoMY KOHMeKCmi, a4 MmaKox nioBunjerHs
MmomuBayii ma camocmiinocmi cmydenmié y nabuanni. Bukopucmanta MoOIAbHUX MeXHOA0ITL i
noedHanni 3 memoouxamu ESP, TBL ma CLIL 0o36o4ae modeatoBanmu peasvii npogecitimi
cumyayii, iHmeepybamu mMeopemuyHi 3HAHHA 3 NPAKMUYHUMU HABUHKAMU, CHuUMYyA0Bamu
camocmitine Habuanna ma nidbuwumu egpexmubricms nideomobku cayxauif 0o npocpeciiinoi
OisiavHocmi. Ompumani  pesyavmamu  niombepOxyoms HaykoBy ma NpakmuuyHy YiHHICTHb
MobiavHux 0odamkif 045 mpogpeciiino opieHmobanoeo 6uxaadanHa aeinicokoi Mobu ma
obrpyHmoByionts  HeoOXIOHICb — cmBOpeHHA  MemoOUHHUX —pekoMeHOayil 1 Molesetl 044
Bnpobadxenna  yugppobux mexmoaoeili 'y Habuasvnuii npoyec. Ilepcnexmubu nodassuiux
docaideny Brkatouaromos 6npobadxenusa adanmubrux ocimuix naamgopm Ha 06a3i WYUHO20
iHmeAexmy, anatis ix 6nauby Ha npogpeciino opieHmobany KoMyHIKAMUBHY KOMHEMEHNIHICb
cmydenmib, a makox cmbopeHHa MIXOUCYUNATHAPHUX Moleteli HaBuanua, w0 6ionoBioaioms
cyuacHum umoeam yugpoboi ocbimu ma nompebam npogpeciiiroi nideomobxu.

Katouobi caoBa: aneniiicoka moba 045 cneyiarvHux yitetl, MobiabHi 0o0aniku, npoghectitHo-

opienmobare HABUANHHA, AeKCUYHA WA ePaMAMUYHA KOMUEeMEeHIHICHb, KOMYHIKamubHi Habuuxu,
ESP, TBL, CLIL, yugppo8i mexonoeii, Buwya oc6ima, momubayis, aBmoHoMHe HABUAHHAL.
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