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ORIENTATING EMERGING SCHOLARS
IN THE LINGUISTIC LANDSCAPE:
TOWARDS EARLY RESEARCH IDENTITY FORMATION

The aim of the this article is to examine a workshop model designed to broaden
postgraduate students” understanding of the contemporary linguistic landscape and to support the
early stages of research identity formation. The session introduced students to major linguistic
subfields, guided them through analytical work with authentic publication titles, and encouraged
them to articulate their own preliminary research interests.

Methodology. The workshop followed a six-stage, task-based design combining conceptual
input, collaborative problem-solving, and reflective individual output. Activities included acronym
decoding, clustering of disciplinary terminology, guided exploration of linguistic subfields,
analysis of genuine research titles, examination of publication venues via QR codes, and drafting
initial research questions. Interaction patterns moved from individual to pair and whole-class
modes. Observations of student engagement and responses served as the basis for reflective
analysis.

Scientific novelty. The study proposes an introductory pedagogical model that integrates
disciplinary mapping, authentic research examples, academic literacies development, and early
publication literacy to foster research identity formation in MA students. The approach highlights
how personal and academic experience can be used to model a coherent research trajectory and
demonstrates the value of guided exposure to real publication contexts in TEFL-oriented
programimes.

Conclusions. The intervention expanded students’ awareness of linguistic subfields,
improved their ability to relate research titles to disciplinary domains, and familiarised them with
a journal scope, publication expectations, and elements of academic literacies. Students formulated
tentative research questions, indicating the workshop’s potential to initiate research engagement.
Limitations include the one-off format and lack of formal data collection. Future work may involve
longitudinal tracking, adaptation to diverse contexts, and integration into academic literacy
curricula.

Keywords: linguistics; research identity; academic literacy; publication practices;
postgraduate students.

Formulation of the problem in general terms and its connection with theoretical and practical
tasks. Postgraduate students entering Master’s level foreign philology programmes (MA TEFL
students) often approach their studies with a limited conception of the discipline, focusing mainly on
teaching English rather than the wider linguistic field [7; 1]. This limited picture makes it difficult to
form an early research identity, to recognise viable subfields, and to articulate publishable questions.
Recent higher-education research shows that early-career scholars’ identities are shaped and
sometimes constrained by institutional expectations and incomplete maps of their disciplines, which
can impede confident research planning [6]. Since research identity today is closely tied to patterns of
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academic publishing [2], early awareness of disciplinary subfields and publication practices becomes
particularly important for MA students preparing to enter scholarly environments.

At the same time contemporary linguistics is expanding rapidly bridging applied linguistics,
academic literacies, language policy, corpus and computational methods, and Al-mediated research.
Helping novices see the breadth and interconnections of the field is therefore not ornamental but
foundational to researcher agency and informed topic selection [5]. In practical terms, universities
increasingly require graduates who are able to navigate publication processes and, when appropriate,
work across subfields, for instance, by combining discourse analysis with policy analysis, or by
integrating English for Academic Purposes (EAP) / English for Research Publication Purposes (ERPP)
with computational methods.

Thus, the problem this article addresses is twofold. First, novice researchers often lack a clear,
operational map of the linguistic field that would allow them to situate their interests and scaffold a
sustainable research trajectory. Second, the wider academic environment is rapidly evolving, with Al-
mediated scholarship and increasing interdisciplinarity, which raises the bar for navigating the field
independently. Addressing this gap is essential both for core scholarly development, such as the
formation of a coherent research identity, the ability to formulate stronger questions, and improved
methodological alignment, and for practical preparedness including publication literacy, realistic
journal selection, and the ethical and effective use of emerging technologies in study and research.

Analysis of recent research and publications. Recent studies emphasise that postgraduate
language-programme students and early-career scholars often face two interrelated challenges:
insufficient disciplinary orientation and increasing demands for interdisciplinarity and publication
readiness. Studies of international doctoral students in English as Additional Language (EAL)
highlight persistent institutional and writing-support gaps, suggesting that academic writing and
publication literacy are not yet fully integrated into graduate training [3].

Meanwhile, investigations within applied linguistics demonstrate that the discipline is
expanding its boundaries moving from traditional descriptive and pedagogical focuses towards
intersections with corpus/ computational linguistics, policy analysis, academic literacies and digital
research practices [4; 5]. This dual trend of increasing the field complexity and limited student
orientation makes it urgent for MA students to acquire not only understanding of the linguistic
landscape but also a capacity to situate themselves within it, negotiate publication venues and
integrate cross-subfield methods.

Purpose of the article. Aim of the article is to describe and reflect on a pedagogical
intervention designed to introduce MA TEFL students to the contemporary linguistic landscape and
to support the formation of an early research identity. Building on the assumption that many novice
researchers enter postgraduate studies with limited awareness of the scope and internal structure of
linguistics, the intervention sought to familiarise students with major disciplinary subfields;
demonstrate their overlaps and points of synergy; and model ways of identifying potential research
directions that align with personal interests, methodological preferences, and prospective publication
pathways. The article’s objective is to offer a practical, adaptable model of early disciplinary
orientation that can be integrated into postgraduate curricula or delivered as a standalone workshop.

A second, related aim is to demonstrate how such orientation may foster students” academic
agency, particularly by helping them understand how different subfields of linguistics connect to
current research problems, how to articulate researchable questions, and how to consider appropriate
publication venues. In this sense, the intervention does not prescribe directions, but rather equips
novice researchers with conceptual tools to navigate and position themselves within the field.

Presentation of the theoretical and methodological research procedure. This article is
presented as a pedagogical reflection grounded in a single teaching intervention delivered to MA
TEFL postgraduates. The intervention took the form of an 80-minute introductory workshop titled
«Sailing the Linguistic Ocean: Choose Your Adventure». The workshop combined elements of
interactive lecture, guided exploration, and collaborative reflection. The methodological approach can
be characterised as qualitative and descriptive, based on reflective analysis of teaching design and
implementation rather than controlled experimentation. While no formal data collection (e.g., surveys,
recordings) was conducted, informal observations and student responses during the session informed
the reflections presented here.

The intervention is theoretically informed by current discussions around early research identity
development, interdisciplinarity, and academic literacy in linguistics. Its goal is formative rather than
evaluative: to propose a feasible workshop model for departments seeking to provide clearer
disciplinary orientation at the start of postgraduate study.
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The session consisted of six main stages, which drew on an interactive, student-centred
methodology characteristic of task-based and exploratory pedagogies. The workshop design followed
a gradual progression from activation of prior knowledge to conceptual input, guided practice, and
reflective application. Tasks were structured using varied interaction patterns (individual - pair -
whole-class), encouraging collaborative meaning-making and lowering participation barriers.
Although the format resonates with CELTA task staging (Lead-in - Clarification - Practice - Follow-
up), it was adapted to the postgraduate context to stimulate awareness of linguistics subfields and
research identity formation. Approximate timings are indicated to illustrate pacing across the
80-minute session.

Stage 1. Lead-In and Warm-Up: «Crack the Acronym» (15 minutes)

Interaction pattern: individual - whole-class - pairs - whole-class.

Aim: to activate prior knowledge, build group rapport, and foreground the disciplinary breadth
of applied linguistics.

Students were first invited to review a list of commonly used acronyms in TEFL and applied
linguistics and identify as many as they could. This was intentionally low-stakes, with guessing
encouraged. A brief whole-class check-in followed, during which the lecturer confirmed meanings
and clarified less familiar items.

Learners then worked in pairs to group acronyms according to perceived thematic similarity
(e.g., teaching-oriented, research-oriented, technology-related). The stage concluded with an open-
class discussion, consolidating students’ suggestions into several umbrella clusters. This acted as a
discovery-based bridge to the next stage, focused on the structure of the discipline.

Stage 2. Conceptual and Focused Input: Overview of Linguistics Branches (20 minutes)

Interaction pattern: individual - pairs - whole-class

Aim: to familiarise students with major branches and subfields of linguistics and to encourage
initial self-positioning within the field.

The lecturer provided a structured overview of eight major branches of linguistics, using short
definitions and accessible examples. To introduce interconnections across subfields and emphasise the
dynamic, interdisciplinary nature of contemporary linguistic research, a visual schematic (linguistics
as an interconnected continuum linking theoretical, applied, and technological domains) was then
presented. Short examples were used to illustrate how theoretical insights can feed practice, practice
can raise new theoretical questions, and technological tools now enable research and pedagogy. This
conceptual consolidation prepared students for subsequent analytical tasks involving authentic
research materials (Stage 3).

As they listened, students were asked to select one or more areas they felt curious about and
briefly justify their choice. Pair discussion followed to compare emerging interests. The stage
concluded with a whole-class exchange, highlighting the diversity of interests and demonstrating that
linguistics offers multiple entry points, even for students who self-identify primarily as language-
teaching specialists.

Stage 3. Guided Application: Analysing Research Titles (15 minutes)

Interaction pattern: pairs - whole-class

Aim: to practise interpreting real research topics and relating them to specific linguistics
subfields.

Students worked in pairs with three sample publication titles drawn from the real peer-
reviewed work. They were asked to identify: approximate subfields represented; recurring themes;
likely research questions. Pairs shared ideas in plenary. The lecturer offered brief commentary,
highlighting common threads (e.g., academic English, publication challenges, language policy) and
demonstrating how personal experience of the author may generate coherent research programmes
over time.

The sample publication titles analysed during the workshop were drawn from the lecturer
recent work on academic English and displaced Ukrainian scholars [8; 9; 10]. This choice served a dual
purpose: to provide authentic, contextually relevant material, and to model how a coherent research
trajectory may grow out of one’s personal and academic experience. Using examples grounded in own
scholarly path also created space for students to ask direct questions and receive insights «first-hand,»
which many reported as motivating and practically valuable.
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Stage 4. Publication Awareness: Exploring Journals (10 minutes)

Interaction pattern: pairs - whole-class

Aim: to increase students’ exposure to real publication venues and encourage early
development of publication literacy.

Students scanned QR codes linking to the articles discussed and were asked to identify each
journal’s scope, thematic focus, and publication context (e.g., national/international, disciplinary
orientation, indexing). The following whole-group discussion emphasised realistic first-step venues
for early-career researchers and the importance of strategic alignment between topic, target audience,
and journal scope. The students were offered to consider which journal explored might be a realistic
choice for them and why. This helped demystify the journal choice and publication practices.

Stage 5. Individual Output: Drafting a Research Idea (10 minutes)

Interaction pattern: individual - plenary

Aim: to prompt personal reflection and support early research identity formation.

Students were invited to propose a preliminary research topic, question, or problem to explore
in the chat (e.g., «I'm interested in...», «I'm curious why...», «I'd like to explore further ...»).This final
task foregrounded personal relevance, demonstrating that research often begins from curiosity,
experience, or unanswered questions. Selected responses were briefly commented on in plenary,
reinforcing that exploratory thinking, not polished output, was the goal.

Stage 6. Whole-Class Wrap-Up and Reflection (10 min)

Interaction: whole class

Aim: consolidate learning; encourage forward-looking reflection.

The session concluded with an open discussion in which students summarised their take-aways
from the workshop: one new insight gained and one area they wished to explore further. The lecturer
briefly highlighted pathways for deepening engagement (e.g., reading, course choices, conference
participation) and encouraged students to view research development as an ongoing process.

This six-stage sequence blended awareness-raising, conceptual introduction, analytical practice,
and reflective personalisation. The structure enabled students to develop an initial understanding of
linguistic subfields, connect them to authentic research, and begin articulating their own scholarly
interests.

Presentation of the main research material. The workshop led to several observable outcomes
that reflect its effectiveness in broadening postgraduate students’ disciplinary awareness and
supporting the early stages of research identity formation. These outcomes emerged through a
combination of collaborative meaning-making, guided conceptual and focused input, and structured
reflection.

First, the level of student engagement during pair and whole-group tasks was consistently high.
During the acronym-based warm-up and subsequent clustering activity, most students participated
actively, offering hypotheses, negotiating meanings, and comparing prior experiences. This suggests
that beginning with accessible, problem-solving tasks helped lower the affective filter and positioned
learners as meaning-makers rather than passive recipients of knowledge.

Second, students demonstrated an ability to recognise and differentiate between multiple
linguistic subfields. After the conceptual overview, participants were generally able to identify at least
two areas of interest and explain their relevance. Their choices spanned both familiar domains (e.g.,
TEFL/TESOL, English for Academic Purposes) and less familiar areas (e.g., sociolinguistics,
computational linguistics), indicating that even brief, structured input can expand students’
conceptual maps of the discipline.

A further outcome was students’ emerging capacity to link research titles to specific thematic
areas within linguistics. In the guided application stage, pairs effectively connected the three sample
publication titles to broader areas such as ERPP, language policy, sociolinguistics, and academic
literacies. Several pairs also inferred plausible research questions, demonstrating a developing ability
to read research titles not only descriptively but analytically. This skill is central to navigating
academic texts and understanding how research is positioned within the field.

Students likewise showed increased awareness of academic publication contexts. When
exploring journals via QR codes, they identified key dimensions such as journal scope, audience, and
disciplinary positioning. This helped demystify publication practices and foregrounded the principle
of venue - topic alignment, an important aspect of academic literacy for novice researchers. Such
awareness aligns with recent scholarship emphasising that developing early familiarity with
publication conventions is critical for successful participation in academic communities [2].
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Finally, the closing task, in which students drafted preliminary research ideas, demonstrated
the emergence of individually meaningful research interests. Although these ideas varied in clarity
and specificity, nearly all students were able to articulate a starting point, often grounded in personal
experience or prior study. This supports the view that even minimal scaffolding can lead to the
articulation of early research questions in postgraduate learners [6; 7].

Taken together, these observations suggest that the workshop structure of progressing from
activation to conceptual mapping, authentic analysis, and personal reflection effectively supported
early research identity formation. Students moved from perceiving linguistics primarily through the
lens of language teaching to recognising a wider, interconnected field with multiple entry points. This
development reflects existing research highlighting the importance of disciplinary orientation and
identity work at the early stages of postgraduate education [3].

The findings also align with the view that research identity emerges through guided
participation in authentic scholarly practices rather than through abstract description alone. By
interacting with real titles and journal venues, students gained insight into how research is
communicated, situated, and valued within specific academic communities. This authentic exposure is
especially significant in contexts such as Ukrainian higher education and forced academic mobility,
where pathways into international publication may be opaque and require additional support.

In summary, the workshop helped students: engage actively with discipliary concepts;
recognise and differentiate among linguistic subfields, analyse research topics in relation to
disciplinary categories, understand publication venues as socially and academically situated,
articulate early research questions rooted in personal interest. These outcomes justify the pedagogical
model employed and demonstrate its potential value for MA-level students preparing to enter
academic discourse communities.

Conclusion and prospects for further research. The workshop demonstrated that even a short,
structured intervention can meaningfully broaden postgraduate students” awareness of the linguistic
field and support the early stages of research identity formation. Throughout the session, students
engaged actively with conceptual input, collaborative classification tasks, and guided interpretation of
authentic research titles. As a result, participants demonstrated an expanded understanding of
linguistic subfields, the ability to link research topics to disciplinary domains, and an emerging
capacity to articulate research interests in preliminary form. The targeted exploration of academic
journals further familiarised students with the logic of publication practices, including journal scope
and audience, which is essential for their future academic integration.

From a pedagogical perspective, the workshop model shows potential as an introductory
component within MA programmes in linguistics, applied linguistics, and foreign philology. Because
it combines conceptual orientation with exploratory, reflective tasks, the model may help students
position themselves within the discipline at an early stage and engage with academic discourse
communities more confidently. Importantly, it requires minimal institutional resources, making it
adaptable for various teaching contexts, including those with limited access to structured research
training.

At the same time, several limitations require consideration. First, the session constituted a one-
off intervention, which limits the strength of inferences about its long-term impact on students’
research development. The effects observed were immediate and exploratory; the degree to which
these initial shifts translate into sustained academic engagement remains unknown. Second, no formal
data collection was undertaken. The analysis presented here is based on informal observation and
student responses during the session, rather than systematic assessment. Third, the workshop took
place in a specific institutional and sociolinguistic context: Ukrainian MA students trained primarily
within TEFL-oriented programmes. Their needs and experiences, particularly in relation to academic
English and publishing, may differ from those of students in other contexts. These factors place limits
on the generalisability of the observations presented.

Despite these limitations, the workshop highlights promising directions for further
development. Future iterations could incorporate follow-up tasks or longitudinal tracking to examine
how students’ research questions evolve and whether initial ideas lead to concrete projects or
publications. A structured feedback instrument could also provide a more systematic account of
students’ learning gains and perceived challenges. Finally, integrating the model into a short academic
literacy module or accompanying it with mentoring could provide a more sustained pathway for
building research capacity.

In sum, this small-scale intervention underscores the value of intentional early support for
research identity formation. While more systematic investigation is needed, initial observations
suggest that providing students with conceptual navigational tools, authentic research examples, and
guided opportunities for self-positioning can play an important role in their transition from
coursework to independent inquiry.
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O3HAVIOMJIEHHSI MOJIOOMX HAYKOBIIIB
13 OCHOBHVIMM HATIPSIMAMMU TA IIIIXOOAMM CYYACHOT JITHIBICTVIKU
SIK IIJISAX 10 ®OPMYBAHHS JOCIITHNULBKOI ITEHTMYHOCTI

Mema cmammi - npedcmafumu Mo0eAb 3AHAMME, CHPAMOBAH020 HA POSUIUPEHHS A
noeaubaenns yabaenHa mazicmpanmi6 npo cmad posBumky — CyHacHoi AiHeBicmuxu ma
opmybannsa ixuvoi docaionuyvkoi idenmuunocmi. ITi0 uac cecii cmydeHmu 03HATLOMUAUCA 3
OCHOBHUMU HAnpAMAamMU AiHebicmuxu, npayobaiu 3 abmeHmudHuMU HaykoBumu nybAikayiamu
ma npobybasu oxpecaumu 6aacHi 00cAIOHUbKT iHINEpecU.

Memodoaoeia. 3anamma cxaadasocsa 3 uiecnmu emanié i noeoHybaso cmucaui Buxaad
mamepiaay, pobomy 3 nyéAikayiamu, BUKOHAHHA AHAATMUMHUX 3a60aHb, 4 MaKox THOUBIOyaibHy
pecpaexcito. Bukaadauka okpecauia ocHoBHi Hanpamu AineBicmuku, npodeMoHcmpybaia ix peatv-
HUMU NpUKAa0aMu ma npokomenmyéaia cyuacti menoenyii 6 xoxniit. Crmydenmu 3’sacoBybaiu
3HAUEHHA aAKpoHiMmiB, epynybaiu mepMinu, anarisybasu Hasbu cmameil, SHALOMUAUCA 3 Npohi-
AaMU - HaykoBux xypnasib 3a QR-xodamu ma popmyaiobasu baachi nonepedHi 00cAiOHUYbKI
sanumanna. Poboma 6i06yBasraca 6 inoubioyasvHomy, napHomy ma epynobomy ¢popmamax.
Cnocmepieatouu 3a mum, Ak cmydenmu npayobaiu i3 3a60annamu ma obeoBopiobasu pesyanb-
mamu, agmopka 3moeaa npoanaisybamu egpexmubnicms 3anpononobarnoi Modeai 1 BusHauumu,
AK i MoxHa 60ockoHarumu 6 no0aAbULX 00CATOKEHHAX.

Hayxo8a nobusna. Hocrionuys sanpononybara neoaeoeiuiy Mooean, 140 HOEOHYE 03HALOM-
AEHHA 3 0CHOBHUMU HANPAMAMU CY4ACHOT ATHeBicmuKl, pobomy 3 aBmeHmMUYHUMU MAMEPIAAAMU,
posbumox  akademiunoi epamommuocmi ma 0asobux Yyminv opienmybamuca 6 npocmopi
MDKHApoOHUx Haykobux nybaixayii. Takuil nioxio deMoHcmpye, Ak ocoducmuil i npogecitinuil
00cbi0 Buxaadaua Moxe cmamu NIOrpyHmMAM 044 opmyBanna 6aacroi docaioHuyvkoi mpaek-
mopii, a maxox cnpuamu cmanobaenio docAioHuybkol ideHmuuHocmi Maeicmpanmib, 3okpema 8
npoepamax, opicHmobanux Ha Gubuents ma 6uKAA0AHHA aHeATICbKOT MOBU AK THO3EMHO.

BucnoBxu. 3anamms donomoaao cny0eHmam posuiupumu yabaenHs npo 0CHOBHI HANPAMKLL
docaidikerd 6 yapuni cyuacHoi AiHebicmuku, HaBuuA0 cniBbioHocumu memu 00cAIOkeHbs i3 Giono-
Gionumu cgpepamu Hayxobux posbidox ma xpauje BusHavamu 3micmoBy cnpamobanicms ma
Uiawo8y ayoumopito Haykobux 6Gudans. Cmydenmu cpopmyaiobai nonepedHi 00CAIOHUYbKI
NUMAaHHA, wo ciduuns npo 30aMHICHbL 3a1ponoHoBanol Modeai HABUAHHA CcHUMYAO6amu
npoyec docaiOHuybkoeo noutyky. OOHopasoBuil popmam samsmma ma Gidcymuicms gopma-
A1306aH020 300py OAHUX O0OMEXYIOMb Y3AeAAbHEHHA OMPUMAHUX cHochepexeHs. [lodaivuia
poboma moxe Oymu 3ocepedkena Ha GiocmexenHi ounamixu opmybanna 3as6aeHux 00cAio-
HUUbKUX THMepeci6 macicmpanmib, adanmayilo moleai 00 THUIUX HAGUAALHUX KOHHEKCMIE i
3aayuennsa i 00 Kypcib 3 aKkadeMivuHol epamMomHoCHIi.

Katouo8i caoBa: sinebicmuxa, 0ocaioHuybka 10eHMUUHICIDL, AKA0eMIiHA 2PAMONIHICHID,
nyoAiKayitiHA OLAAbHICHIb, MARICIPAHNIL.
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