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INCORPORATING MEDIA LITERACY INTO ESP COURSES
FOR PROFESSIONAL EDUCATION IN UKRAINE

ESP (English for Specific Purposes) teaching in a broad sense is aimed at helping university
students to perform in English effectively in potential professional environments on the international
labour market. Due to the unprecedented circumstances of the Russian war against Ukraine and a
toxic world information eco-system, the ability to assess information sources, many of which are in
English, identify fake news and manipulation, and make well-informed decisions have become
essential and even vital for any young professional. At the same time, students in non-linguistic
specialities mainly have A2-Bl level of English which is not sufficient enough to approach current
authentic sources of information online. Even if they manage to comprehend the contents, they lack
the ability to consume media critically.

This article is a reflection on experiences of teaching media literacy in a university ESP
context in Taras Shevchenko National University «Chernihiv Collegiumy». Working through the
English for Media Literacy Coursera MOOC, the participants of the project were able to develop
shared understanding through discussion and collaborative analysis of online articles and latest
news being guided by the teacher-facilitator who was able not only to quickly address the language
gaps but also provide critical questions to help the students’ thinking and explain aspects of the
media text genre to give a frame for analysis.

The aim of the current work was to study the ways in which language education could
incorporate the teaching of media literacy in a Ukrainian HEIL

Methodology involved a thorough literature review related to media literacy and blended
learning. Theoretical methods were used to adopt MOOC materials to the project participants’
needs which included analysis, synthesis and explanation. Empirical methods were also employed,
namely pedagogical observation of the students-participants.

The scientific novelty of the research lay in the fact that it allowed to develop and an effective
guidance for a language teacher acting as a facilitator and helping students to develop
simultaneously language skills and media literacy skills crucial for fighting propaganda and
misinformation. The Student’s Book and the Facilitator’s Book were published in the course of the
project implementation.

We came to the conclusion that interdisciplinary nature of media literacy and its central
importance in the post-truth era should enable and encourage educators to transform the ESP
syllabus and create tailor-made media literacy courses due to the needs of Ukrainian university
students of non-linguistic specialties in turbulent times of war and global crisis.

Key words: English for Specific Purposes (ESP), media literacy, massive open online course
(MOOC), blended learning, a teacher as a facilitator.

Introduction. In his preface to «kESP for the University» Christopher Brumfit suggested that ESP made
English teaching «more purposeful» [11]. In the end of the 20™ century ESP as a major project in English teaching
at tertiary level generated serious discussion of syllabus design reflecting the students’ needs to perform more
effectively in English in their potential professional environment. Nowadays teachers working in the ESP field
acknowledge that their classes not only open many doors for future job-seekers globally but are a main resource
for fostering vital literacy competencies, media literacy being a core one in modern information society.
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The philosophy of ESP teaching is based on generative principles, specific language learning materials and
activities relevant to particular language needs, attitudes and current societal demand. During war, teaching
English as a foreign language in general and English for Specific Purposes in particular becomes socially
responsible and goes far beyond correct grammar or perfect pronunciation.

Young people, whom Mark Prensky about 20 years ago called «digital natives» [25], can operate digital
devices far better than they can evaluate the information those devices yield. Quoting Sam Wineburg, a famous
American educational and cognitive psychologist, researching how individuals evaluate the reliability of digital
information, «Young people's ability to navigate the Internet can be summed up in one word: bleak» [32:6].
According to the survey of Stanford History Education Group held in 2015 and 2016, 82 percent of students
couldn't distinguish between an ad and a news story. Though fluent in social media, three-quarters of high school
students missed the significance of the blue checkmark showing that an account is verified by Facebook. Over 30
percent thought a fake news post was more trustworthy than a verified one [32]. Current research shows that
undergraduate students are often unable to distinguish between trustworthy and untrustworthy sources on the
Internet [5] as a majority employ ineffective strategies for evaluating digital information [2].

When my university resumed its work at the end of March 2022 after the war began, the first questions my
students wanted to know the answers to were those prompted online by the news outlets and mass media: «Did
war really begin because of Ukrainian Nazis? Who are Ukrainian Nazis? Does the world consider us Nazis as
well? Are we going to be killed because of that? How are they going to demilitarize and denazify us?»

Media was and is full of narratives coming out of the Kremlin and international pro-Kremlin sources and
brainwashing the whole world, not only Ukrainian young people [34]. Being just an English teacher, university
lecturer and by no means a politician, I had to find out the answers to all those questions. When war breaks out
and disinformation spews from everywhere, an educator needs to offer more than regular classes. Together with
my students we started exploring, comparing and digging deeper. As most media is in English, our ESP classes
turned into EAC practice where EAC stands for English as Armor Contra. We focus on developing critical thinking
for fighting massive propaganda and disinformation, the ability to critically evaluate news sources in English,
identify types of misinformation and tackle the main forms of media bias.

Current global situation proves that language education today is called to enable the students’ participation
not only as learners but as users of English to face stoically the war challenges and bravely fight hate speech, fake
news and propaganda. More than ever before, media literacy in an uncertain and toxic information eco-system has
become a core life skill for the future specialists in any field.

Literature Review. Though media education and media literacy were introduced and defined by UNESCO
in 1982, Ukraine is still making the first steps on the way of introducing media learning in the educational process.
Recognizing the role of media education in the development of a socially responsible society, the Ministry of
Education and Science of Ukraine pays special attention to promoting media literacy teaching in formal and non-
formal education. Thus, the National Academy of Pedagogical Sciences adopted the Concept of Administering
Media Education in Ukraine [3, 4] and published a textbook for those who deal with media education, teachers
and students of various education levels [17].

As our main focus is incorporating media literacy into teaching at tertiary level, it seems expedient to
analyse the results of scientific investigations of the problems of theoretical and practical nature of media education
in universities.

The conceptual foundations of media competence and media literacy as major competences of a modern
teacher are revealed in a number of studies [13, 14]. Various aspects of media education introduction in the higher
education system were researched, namely through the use of professionally oriented media sources [22, 23]. There
also were studies on methodological aspects of training of future Ukrainian language and literature teachers by
means of media education [26, 27] and some attempts to develop a set of teaching materials for integration of
media literacy in the EFL classroom [10].

In the current research publications [8, 9] the activities of five media literacy think tanks and their role in
the implementation of media education in Ukraine were also analyzed and systematized, namely the Institute of
Social and Political Psychology, the Institute of Higher Education of the National Academy of Educational
Sciences of Ukraine (Kyiv), the Institute of Media Ecology (Lviv), the Academy of Press of Ukraine (Kyiv) and
the College of Press and Television (Mykolaiv).

Though the theory and practice of media education have been in the center of Ukrainian pedagogical
discourse for the decade and analyzed in quite a number of publications and conference presentations [15, 16],
media literacy does not have a clear home in the university curriculum.

Meanwhile, major developed countries have incorporated new media literacy into their educational
curricula. For example, the United Kingdom in 1988 and the United States in 1990s began to add media literacy
education to English education programmes [12]. The development of media education is one of the main priorities
of the European Union educational policy [20]. Though China’s media literacy education development lags behind
many Western countries, they also started including media literacy into university courses in the early 2000 [19].

Recent studies pointed out that most students considered media helpful in learning a foreign language [1],
some of them [33] also assessed the substantial progress the students had made in improving their English linguistic
skills by means of analysing and evaluation of media content. Ukrainian researchers are also aware that the issues
of media literacy and critical thinking are of particular importance among the young people and that critical
perception of digital media products could be applied into EFL studies [20]. Thus, ESP class is a place where
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media literacy could be and should be addressed. However, practical aspects of integrating media literacy teaching
into ESP courses at tertiary level in Ukraine have not yet received enough attention.

Taking into consideration mentioned above, I define the aim of this paper to reflect on how an ESP lecturer
can support students in developing their online media literacy in the current global context in which online
disinformation plays significant role in contributing to global instability and conflict in the context of Russia’s
invasion of Ukraine. I will analyse the ways in which foreign language education could incorporate the teaching
of'media literacy as a core life skill for the future specialists of professional education at tertiary level in uncertain
and toxic information eco-system.

With this aim in mind, in the next sections I will draw on my personal experience of media literacy skills
acquisition and learning to facilitate massive open online courses as an ESP specialist. The practical and empirical
focus of the paper will affect its structure and further include main outcomes of the «English for Media Literacy»
MOOC Camp at the Natural and Mathematical Faculty of Taras Shevchenko National University «Chernihiv
Collegiumy as a focal point of the project. Next, I will describe the means of dissemination of our media education
experience in Chernihiv, Chernihiv region and at all-Ukrainian educational events. I will also dwell on piloting
the course of the same name and later incorporating media literacy modules into the ESP course at Natural and
Mathematical Faculty of Taras Shevchenko National University «Chernihiv Collegium» in BS and MS programs
for future teachers of Mathematics, Physics, Computer Science and Information Technologies. Finally, I will
reflect on using freely available online structured resources for developing media literacy skills and a combined
role of an EFL teacher and facilitator in media education.

The Details of the Project Undertaken.

The «English for Media Literacy» MOOC Camp. The introduction of media education to the curriculum
of Taras Shevchenko National University «Chernihiv Collegiumy started at the Natural and Mathematical Faculty
and was initiated by the «English for Media Literacy» Project implemented by the Bureau of Educational and
Cultural Affairs and the Public Affairs Section of the Embassy of the United States in Kyiv in collaboration with
the educational online platform Coursera [6,7]. The program was designed to inform audiences about media
literacy and how to know more about modern media. From January to June, 2018 program participants, school
teachers, University lecturers and social activists, had an opportunity to improve their English language skills
while learning more about the role mass media plays in modern society.

30 English language professionals from 20 Ukrainian towns and cities were selected to take part in the
project and to receive special training as course facilitators. After the programme completion they were required
to hold dissemination seminars and workshops for multiple audiences, including youth, educators, community
leaders, and news professionals in their regions.

What is more, they were engaged in the facilitation of MOOC Camps for the students of their educational
establishments. They shared their expertise with Camp participants working together to develop their media
literacy strategies. In total, 120 group trainings were held for nearly 700 participants all over Ukraine and 500
people were awarded «English for Media Literacy» Course Facilitator Certificates for successful course
completion from Coursera, Pennsylvana University and RELO of the US Embassy in Kyiv.

[ was lucky to be selected as a course facilitator in Chernihiv region and to supervise the work of the MOOC
Camp in Taras Shevchenko National University «Chernihiv Collegiumy». MOOC Camp was a series of face-to-
face sessions based on a course content. The term «camp» in education means an informal gathering of learners
working together to discuss new ideas and concepts [28]. The «English for Media Literacy» MOOC Camps
provided the opportunity to blend the online learning of MOOC with in-person learning experiences.

Together with 15 students from the Natural and Mathematical Faculty we had 6 weeks of fruitful
collaboration, learning from each other, unexpected insights and heated debates. The course gave the participants
a great opportunity to develop a broader understanding of media and its role in our lives as well as the language
skills needed to analyse what you read and watch. The main topics studied and discussed were: «Introduction to
media literacy», «Types of media: traditional vs social», «Advertising», «Bias in the mediay, «Diversity in the
mediay.

One of the main benefits of the course was getting acquainted with the idea of massive open online courses
and the introduction of a blended learning model which is a combination of in-person learning experience, face-
to-face instruction as well as collaboration and interaction of all course learners. The students had 24:7 access to
traditional course materials online on Coursera platform, such as readings and problem sets, interactive tools,
videos, quizzes, user forums, social media chats and articles that all generated discussion and debate. In addition
to immense learning opportunities the course participants joined the community of lifelong learners and their CVs
grew with one more University certificate.

Though the course was quite intense and required 3-4 hours of study per week, all the course participants
managed to reach the finish line successfully, receive a shared course certificate and add it to their resume and
LinkdIn profile. My profit was also substantial: I gained new teaching experience, enriched my media literacy skill
set and tried on a hat of facilitator.

Dissemination. Successful launch of the project led to high interest in media education among the students
and faculty members of the University as well as the EFL community of Chernihiv and Chernihiv region. I was
asked to conduct a series of dissemination sessions for the lecturers of other faculties of our university to share my
experience of blended learning implementation in teaching practice.
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In addition to this, participation in the program became a valuable educational experience and revealed for
me and my students the great opportunities for life-long learning. What’s more, I was invited to share our
experience at 2019 TEDx IvanaFrankaStED conference in Chernivtsi which took place in Marble Hall of Y.
Fedkovytch National University. My idea worth sharing was the way I implemented the model of blended learning
while teaching media literacy at our university. The grant I received from TEDx allowed me to bring to Chernivtsi
one of the students who took an active part in the MOOC Camp and successfully completed the course.

Dmytro Shchur, a master-to-be of Natural and Mathematical Faculty and a beginning IT specialist, told the
audience about the opportunities which blended learning provides the students with. Being a representative of the
modern student generation, he is aware of the modern pace of life and is eager to combine learning and work at
the same time. Thus, he shared the idea how he managed to do it and enjoyed the process. His presentation was a
success and he received many encouraging commentaries.

As I ' wanted to disseminate all I learnt in the project among my school colleagues, so I initiated collaboration
with K. Ushynskyi In-Service Teacher Training Institute and conducted a series of Media Literacy trainings for
English school teachers of Chernihiv.

What is more, Chernihiv Broadcasting Company turned to be eager to improve the English language skills
of its journalists and reporters. I was invited to their main office as a facilitator for discussing modern media-
related issues in English. Thus, the trainings I had with them were very productive and useful for me as the course
facilitator. They brought me to a higher level of critical consuming of information and gave me some insights
which I could implement in the academic course.

As I had an ambition to disseminate not only in Chernihiv but in Chernihiv region as well, I managed to
organize an English Teacher Development Institute on Media Literacy on 2 November, 2019. This was the first
ELT project of Taras Shevchenko National University «Chernihiv Collegium» on Media Literacy and Critical
Thinking aimed at providing continuous professional development and sustaining an ELT professional network in
Chernihiv Region. 50 school teachers from Ichnia, Oster, Kozelets, Nizhyn, Slavutych and Chernihiv had an
opportunity to broaden their experience with media and learn effective tools for integrating media education into
teaching English in secondary schools and universities.

Meanwhile, the successful launch of the project soon entailed changes in specialty curriculum. A new
academic course «English for Media Literacy» was introduced into teaching practice at Natural and Mathematical
Faculty of our university at the beginning of the fall semester, 2018. It was provided for the students of the 4th
year of study majoring in Computer Science and IT. The course included 20 hours of lectures and 20 hours of
practical classes which were to be held twice a week for half a year. At the end of the course the students were
supposed to be assessed in a written form and receive their Coursera certificates. The mark for the course
completion is an official one and is to be registered in the Bachelor's Certificate after graduation.

Teaching Materials and Methodology. To involve the course participants and bring variety to learning and
exploring I managed to design a set of teaching materials and activities which were used at MOOC Camp. These
worksheets put the beginning to the Class Set development during September — December of 2018 and finally
successful publication in January 2019 [29,30]. The set is intended to guide the participants towards successful
online course completion, help them to develop English language skills and build their media literacy strategies.

The Class Set consists of a Student’s and Facilitator’s Books. The facilitator’s guide gives some helpful
tips how to start a course and engage all the participants. It contains the Keys Section and Additional Resourses.
Teacher-controlled exercises, pair and small-group work activities in Student’s book involve role plays, problem
solving tasks and projects. Besides, the Classroom Set can save the facilitator’s time and efforts in case of no
Internet access or poor technical support.

This course consisted of five units. First, we defined media and media literacy. Then, we talked about the
difference between traditional media and social media. Next, we looked at the advertisements in the media or how
people try to sell products using the media. We followed that unit with one that looks at bias in the media. Lastly,
we looked at diversity in the media and how different groups of people are shown in the media.

The rapid and constant development of media industry inevitably requires changes and amendments of
educational content. Nowadays English for Media Literacy Module has a broader structure and much extended
tasks. Currently, the process of media literacy formation of future teachers of Mathematics, Physics, Computer
Science and Information Technologies at the Natural and Mathematical Faculty of Taras Shevchenko National
University «Chernihiv Collegiumy is carried out within educational and professional programs of both bachelor's
and master's levels. Students are offered BS mandatory and elective course «English for Professional Purposes»
every term of which contains «Media Literacy» module.

One of the objectives of the course is to provide the students with the tools of smart consumption and
production of media resources. The tasks and activities are designed to simultaneously develop linguistic and
communicative as well as media competence of young people who are encouraged to develop their critical thinking
and fact checking skills, social tolerance and awareness of the role of media in Ukraine and globally. Further on,
the students are offered MS mandatory course «English for Academic Purposes» which also contains «Media
Literacy» modules. They are mainly focused on learning about academic integrity as well as benefits and
challenges of using artificial intelligence for study and research.

As media landscape is rapidly changing it is impossible to build up a set of media literacy skills limiting
the students with textbooks, MOOC or even tailor-made learning materials. News is a perishable commodity and
gets outdated in no time. Apart from Classroom Set materials, freely available online structured resources are
actively used for the «Media Literacy» course implementing. They allow to bring life into classroom, create
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inquiry-based lessons and provide application of news and media literacy skills in current context. With the right
support, it helps the students learn how to better navigate biased and challenging media world with its viral trends,
breaking news and screaming headlines. Created by famous English-speaking bloggers and influencers, recent
media content also gives a lot of food for thought and the platform for the discussion of important and complex
ideas. Critical thinking is an activity and it has to be practiced. Online resources ensure countless opportunities for
such practice.

It goes without saying that there is a need to approach media education as a combined course facilitator and
ESP lecturer. Providing in-the-moment language support as needed turns out to be very helpful for the majority of
the students who are not language specialists. Through individual and collaborative work scaffolded by the
language teacher the students are able to build their vocabulary, develop grammar skills and other language aspects
needed to analyse what they read and watch. Thus, grammar areas covered are countable and uncountable
adjectives in connection with different types of media, degrees of comparison and order of adjectives dealing with
advertising, reduced verb forms for social media analysis and modal verbs for expressing opinions.

The students practice skimming and scanning reading techniques, learn to distinguish between positive,
negative and neutral connotation of the text, hone their writing skills completing peer-graded assignments online.
All these enable the learners to participate in the discussions and collaborative analysis of online articles and latest
news in class. In addition, it supports development of students’ autonomy.

Another aspect of the teaching methodology to highlight is supporting development of critical thinking
skills essential for media education as well as professional training of future specialists. The task is to assist the
students in practical ways such as helping them to:

— be more observant of what they see or hear;

— examine closely the opinions, views and arguments presented in media;

— challenge those views from an informed perspective when it is appropriate;

— apply critical thinking techniques when producing their own content.

Improving important sub-skills of critical thinking such as focusing attention, identifying similarities and
differences, sequencing, categorizing can benefit media education, academic work and working life.

As a course facilitator, one is more of a guide than a teacher and the aim is to set up activities so that your
participants are able to learn, practice, and discover meaning. Being an ESP teacher, the course facilitator could
not only quickly address language gaps making course content accessible for the students of non-linguistic
specialties but also assist in building strategy to overcome highly manipulative features of today’s informational
ecosystem. Nurturing media literacy is more about asking good questions than delivering lectures. Thus, it is
crucial to ask critical questions to help the students’ thinking and explain aspects of the media text genre to give a
frame for analysis.

According to Douglas N. Walton, critical questions and argumentation schemes as elements of presumptive
reasoning enable one to evaluate a given argument in a particular case in relation to a context of dialogue in which
the argument occurred. They are an indispensable tool for students and teachers in the areas of critical thinking,
argumentation, speech communication, informal logic and discourse analysis [31]. Thus, critical questions, a key
concept from Walton’s dialogue theory, can be usefully applied to media-literacy instruction as an immediate
facilitator’s instrument to scaffold the students’ attempts to evaluate media arguments in a particular context as
correct or fallacious, acceptable or questionable. The scaffold affords students to reflect on multiple sides of an
issue and formulate their own position.

The initial part of the session is typically spent on prediscussion activities that are aimed at helping students
understand the topic. Students do not always have sufficient background knowledge or vocabulary to fully
understand the media message, so during the prediscussion phase, the facilitator or specific students typically read
the text out loud, with the facilitator providing explanation of various terms and ideas. In case of the video, it can
be stopped or played back again for better understanding. During the discussion phase, the facilitator’s role is to
put critical questions, invite the students’ reasoning and reactions, ask to explain or clarify, to repeat or paraphrase
if needed. Sometimes the facilitator has to paraphrase the student’s contribution so that all can hear and understand
what was said. It is essential to be non-evaluative to encourage student—student interaction and exchange of ideas.
At the end of each session, the facilitator summarizes the discussion and has students draw their own conclusions.
Feedback on language performance and group interaction is also typically provided.

While conducting pair, group or whole-class discussion the facilitator also stimulates the students to come
up with critical questions to their peers. Asking critical questions creates a burden of proof on those who are to
answer. If a critical question is answered satisfactorily, it strengthens the argument, whereas if it is not, it weakens
the argument. In fact, critical questions suggest possible refutations and make the discourse more evaluative [21].
Thus, critical questions may be the utility not only of the facilitator providing scaffolding in a class discussion.
Students being able to pose critical questions to themselves or to their peers while analysing a media message,
learn to consider actively their media experience. It is a skill that has to be honed as an essential part of their
professional training and language learning as well.

Apart from described above, the facilitator’s responsibilities also include the following: organizing and
scheduling sessions; preparing for and facilitating different types of sessions; encouraging learners to attend and
actively participate in sessions; supporting and helping participants with problems or difficulties that arise [28].
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Additionally, the facilitator might take on other responsibilities such as offering extra help with digital skills
or assignment-related tasks. In the case with MOOC, the course facilitator helps the students to start work with the
platform and build their learning success strategy especially when it is their first online course. So, previous
experience with MOOCs and MOOC Camps is helpful. It is highly recommended for the facilitator to cover the
course in advance.

Special training as a MOOC facilitator received in the «English for Media Literacy» programme was an
insightful experience which taught me that the most important attributes of a MOOC Camp facilitator are
enthusiasm and empathy. As it was revealed, the learners’ initial enthusiasm tends to drop off. Among the reasons
are troubles with the course content, difficulties with technologies, not sufficient language level, lack of
motivation, need of assistance, support and interaction. What is good, the participants can reach the facilitator
personally in class or on line every time they come across any problem with course learning. Because a MOOC
Camp offers support from the facilitator and peers throughout the entire course, the participants are more likely to
cover the whole way from enrolment to the course completion.

Conclusions. To sum up, incorporating media literacy learning into ESP courses across university
curriculum is a complex and complicated task with many aspects to consider. However, it is highly required
nowadays. Many of us used to believe that propaganda and manipulation is so obvious, primitive and ridiculous
that it is not a problem for us. But current situation in the world reveals the vulnerability of human civil sanity and
demonstrates that more attention needs to be paid to media education of younger generation. When my university
resumed its work at the end of March 2022 after the war began, the first questions my students wanted to know
the answers to were those prompted online by the news outlets and mass media. Then I struggled to answer them.
Now I know how to approach them in my classroom.

To solve this task on the one hand, an ESP specialist needs to identify linguistic and media demands in
academic and professional context of our students; keep updated with current media, information, digital trends
and their potential implementation in education; engage with techniques for planning relevant lessons and courses
with professionally oriented media literacy components. On the other hand, it is crucial to consider professional
challenges and address the issues of the language educators who have taught in such contexts and develop the
teaching methodology which will allow the specialist working as a facilitator to build up simultaneously language
skills and media literacy skills more effectively.

This article does not cover all aspects of the outlined problem. The prospects for further research are seen
by the author in the analysis of new trends in media education and ESP teaching in Ukraine, developing an effective
teaching methodology for media literacy skills development of the students of non-linguistic specialties, designing
new English language courses aiming at combating misinformation and propaganda, in particular in the context of
unprecedent Russian invasion to Ukraine and the challenges global instability imposes.
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3AIIPOBA/IKEHHSI MEJJIATPAMOTHOCTI
B KYPCAX A!—IFHIV[CBKOT MOBU1
AJI1 IIPOPECIMTHOI'O CITVNIKYBAHHSI
B YHIBEPCUTETCBHKIV ITPAKTUIII B YKPATHI

Buxnaoannsa aneniticexoi mosu 0151 npogheciiino2o CRiIKY8AHHA Y WUPOKOMY PO3YMIHHI MAE
Ha Memi 00NoOMO2mu CMYyOeHmam 3aK1adie U 0i 0Ceimu eqhexkmueHo 63acMo0ismu aH2ilCbKOI0
MOBOIO Y NOMEHYIUHOMY NpPOPeCiUHOMY cepedosuiyi Ha MINCHApPOOHOMY DPUHKY npayi. Uepes
besnpeyeoenmui oocmasunu pose'szanoi Pocicro eittnu npomu Ykpainu ma mokcudyHicmes c8imoeoi
iHpopmayinnoi  exocucmemu 6MIHHA OyiHIO8amu Oxcepena IHopmayii, 6azamo 3 AKUX €
AHSTIOMOBHUMU, GUAGIAMU (DIKMUGHI HOBUHU MAa MAHINYIAYIL, d MAKONC NPUUMAMU 36aXCeH]
PiueHHs: cmanu 8aXcIuSUMU I HAGIMb JICUMMEBO HeOOXIOHUMU OISt OYOb-51K020 MON00020 (haxisysl.
Boonouac nepesasicna binouticmes cmyoeHmis HeMoSHUX cneyianbHocmell 60J100iI0Mb AH2NIHUCbKOIO
M06010 Ha pieHi A2-Bl, wo ne € docmamuim 0nsi pobomit 3 CY4aACHUMU AGMEHMUYHUMU OACePeslamM
indhopmayii 6 Inmepnemi. Hasimo sikugo im 60aemucst 3po3ymimu 3micm nogioomients, iMm 6paxkye
30AMHOCMI KPUMUYHO 11020 CUPUUMAMUL.

L[s cmamms € y3azanvHeHHAM 00C8I0Y HABYAHHA MedidchaMOMHOCMI 6 KYpPCl aHeNIUCbKOT
ons npogheciiinozo cninkysanusn ¢ Hayionanonomy ynisepcumemi « Yepriciecokuil kone2iymy imeHi
T. I Ilesuenka. Ilpoxoosiuu eiokpumuii  ounaun kypc «Aueniticeka moea  Ons
meoiazpamomuocmiy«na nnameopmi Coursera, YY4aCHUKYU NPOEKMY MAlU 3M02y chopmysamu
cninbHe po3YMIHHS 3MICHTYy cmamell ma OCMAaHHIX HO8UH 3 Mepedici Inmeprem 3a605Ku 062060peHHIO
ma CniibHOMY aHANI3y OHIAUH-Cmamell mda OCMAHHIX HOGUH Ni0 KepiBHUYMEOM GUKIaAdayd-
gacunimamopa, AKull Mie He auuie WEUOKO JNIKEIOYy8amu MOBHI NPO2ANuHuU, ane U cmasumu
KPUMUYHI 3anumanHs, oo 0onomMocmu cmyOeHmam OCMUCTUMY Mamepiai, d MAaKodc NOSACHUMU
ocobusocmi mediamerxcmy K JCAHpy, ma CMeopumu OCHOGY OJisk AHAII3Y.

Memoio yiei pobomu 6yno oocnioumu, AKUM YUHOM MOBHA OCBIMA Modce iHmecpy8amu
GUKTIA0AHHA Meldiazpamomuocmi 6 ykpaincokomy 3BO.

Memooonozia oocniodcenns nepeddbauana pemenvHUll aHaniz jimepamypu, noesi3anoi 3
Mmeodiaepamomuicmio ma 3MiuaHum Hagyanusam. J[is aoanmayii mamepianie Maco8o2o iOKpUmMo2o
OHNIAUH-KYPCY 00 nompeb YYACHUKIE Npockmy OViu GUKOPUCMAHI MeopemuyHi Memoou, AKi
GKIIOYANU AHANI3, cunmes3 i noschenns. Takooic Oynu uKOpUCMAHi eMRIPUYHI Memoou, a came
neoazo2iune CnocmepextceH s 3a Cmyo0eHmamMu-y4acHUKamu nPOEKmy.

Haykoea HOGU3HA O00CNIOJNCEeHHs NONSA2AE 6 MOMY, U0 GOHO O00360UNO PO3POOUMU
ehekmusHi MemooOuyHi pekomeHOayii Ol 6Yumens IHO3eMHOI MOBU, AKUL 6UCMYNAE 6 poili
pacunimamopa i 0onomazac YUHAM RNAPANCIbHO DO3GUEAMU MOGHI HAGUYKU MA HABUYKU
Meodiaepamomuocmi, 6Kpaul eaxciugi ond bopomebu 3 nponazanooio ma oesiHgopmayicto. Mu
OIlIuIU  GUCHOBKY, WO MIDICOUCYUNTIHADHUL Xapakmep meldiazpamomuocmi ma ii Kiovoee
3HAYeHHsl 6 enoxy HNOCm-npasou MAc YMONCITUSUMU mMdAd 3A0XOMUumu  GUKIA0AYi8 00
MPAHCHOPMYSaHts. HAGYAILHOI NPOPAMU KYPCY AH2NIUCLKOI MOBU NPOPeciliHo20 CnpsaMYyEaHHs
8i0N0GIOHO 00 Nomped YKPAIHCLKUX CMYOeHmi8 HeMOGHUX cheyianbHOocmell Y yacu GiuHu ma
2100anbHOi KpUu3U.

Knwuosi cnoea: aneniiicoka mosa 0nsi npoghecitinoco Cniiky8aHHs, Meoiazpamomuicme,
Macosuil 8IOKpUmMuil OHIAUH KYpc, 3Miulane HaguanHs, pacunimamop.
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